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Overview of workshop

▶ Rationale for student-faculty 
partnership work in module 
development

▶ Overview of models and 
outcomes of student-faculty 
partnership in module 
development

▶ Faculty and student voices on their experiences of several forms of module 
development

▶ Interactive workshop that supports steps toward or further into student-faculty 
partnership in module development

▶ Reflections and takeaways
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Arguments for pedagogical partnership

■ “Engaging students and [faculty] effectively as partners in learning and 
teaching is arguably one of the most important issues facing higher 
education in the 21st century” (Healey, Flint, & Harrington, 2014, p. 7). 

■ “…if we all engaged in partnerships through which we…discuss how 
teaching and learning experiences can include and value everyone, 
our campuses would become places of belonging.” (Colón García, 2017, p. 5)

■ Co-creating curriculum fosters the development of shared 
responsibility, respect, and trust; creates the conditions for partners to 
learn from each other within a collaborative learning community; and 
enhances individuals’ satisfaction and personal development within 
higher education (Lubicz-Nawrocka, 2018)

For reflection: Where in your practice are the experiences described 
by Colón García and Lubicz-Nawrocka already unfolding?



Models of student-faculty pedagogical partnership 
in module development

▶ Structures for support:

▶ Course Design Teams

▶ One-on-one student-faculty partnerships

▶ Whole-of-class co-creation

▶  Moments in the module development process:

▶ Designing a module before it is taught

▶ Co-creating a module as it unfolds

▶ Revising a module after it has been taught

▶ Position of student partner(s):

▶ One or more student(s) not enrolled

▶ All enrolled students
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Module design:

▶ In the context of an Applied Curriculum Design in Science module at McMaster University 
in Canada aimed at engaging students as co-creators of curriculum, upper-year students 
formed partnerships with faculty and educational developers and worked in groups to 
co-create learning units that became key components of a foundational science modules 
offered to first-year students. (Goff & Knorr, 2018)

Module redesign:

▶ A 10-person team (seven undergraduates, two faculty colleagues, and member of 
teaching and learning center) at Elon University, USA, met a dozen times over two 
months to reinvent a module. (Delpish et al., 2010; Mihans et al., 2008) 

▶ A faculty member in chemistry at Haverford College, USA, and three student partners 
who had taken her first-semester organic chemistry module engaged in a semester-long 
redesign process through which they revised module content, assignments, and methods 
of assessment for greater inclusivity (Charkoudian  et al., 2015) 

Partner perspectives:

“We have learned the value of really listening to our students. We now teach all our courses 
somewhat differently because we are more attuned to student needs and expertise, and we 
have wholeheartedly embraced the concept of student collaboration in course design.”   
(Faculty partner in Mihans, Long, & Felten, 2008, p. 8)

Course Design 
Teams

Definition: Teams of faculty members, staff of 
teaching and learning centers, and students work 
together to design or redesign a module

For 
reflection: 
Identify an 
existing or 
potential 

module for 
which one of 

these 
approaches 

could be 
generative, 
and note a 

few potential 
collaborators



One-on-one 
partnerships

▶ A graduate student in gender studies and feminist research working in partnership with a 
faculty member in engineering at McMaster University in Canada drew on her own family’s 
background in engineering as well as her belief in the potential of “radical pedagogy that 
centers students from minoritized groups” to design a new engineering course on Inclusion in 
the Engineering Workplace (Chukwu & Jones 2020, p. 14) 

▶ An undergraduate student at Universiti Utara, Malaysia, and a faculty member in psychology 
worked together for a semester on module delivery approaches that were, in many ways, 
countercultural in Eastern contexts. (Kaur & Toh, 2020) 

Partner perspectives:

“[We] learned and grew, and benefited from one another’s disciplinary expertise” (Chukwu & 
Jones, 2020 p. 20); working across disciplines “made it possible to circumvent the 
faculty-student power dynamic to some extent” (p. 16) and create “a productive and truly 
equitable partnership” (p. 20). 

Definition: Semester-long, one-one-one partnerships between 
faculty and students not enrolled in who engage in “a collaborative, 
reciprocal process” through which the partners “contribute equally, 
although not necessarily in the same ways, to curricular or 
pedagogical conceptualization, decision making, implementation, 
investigation, or analysis.” (Cook-Sather, Bovill, & Felten, 2014, pp. 6-7)

For 
reflection: 
Identify an 
existing or 
potential 

module for 
which such 

an approach 
could be 

generative, 
and 

brainstorm a 
few potential 

student 
partners



Whole-of-class  
co-creation

Examples: 

▶ An instructor and the students enrolled in a teacher education module at a university in Sweden 
co-designed as the module as it unfolded (Bergmark & Westman, 2016)

▶ A third-year one-semester elective offering called University Science Education in which 30-40 
undergraduates were organized into “pods” of six students each—seven pods in the initial cohort 
(January-April 2018) and six pods in the second cohort (September-December 2018). During the 
first three weeks, two faculty facilitators collaborated with students within an appreciative 
inquiry framework to develop learning outcomes, learning activities, assessments, due dates, and 
module policies. (Hanna-Benson, Kroeze, Gandhi, Haffie, & Wahl, 2020) 

Participant Perspectives: 

“[Co-creation of the curriculum] made me feel that my voice and experience are important to 
understanding and advocating diversity in higher education…[and]…gave me the space to actually 
reflect and process all the tools and methods that allowed me to feel like I was a part of the 
inclusive yet dynamically growing community” (Cook-Sather, Des-Ogugua, & Bahti, 2018, p. 383). 

Definition: “…involves inviting a whole group of students who are 
studying together in any teaching setting face-to-face or online, to 
actively collaborate and negotiate with the teacher and each other, 
elements of the learning process.”  (Bovill, 2020, p. 1025) For 

reflection: 
Identify an 
existing or 
potential 

module for 
which such 

an approach 
could be 

generative 
and why



Outcomes for faculty of student-faculty pedagogical 
partnership in module development

From research on one-on-one partnerships (Cook-Sather, 
Bovill, & Felten, 2014; Cook-Sather, 2020)

▶ More engaging and relevant modules 

▶ More equitable and inclusive content and practices

▶ Increased commitment to transparency in 
curriculum design

▶ Greater confidence and willingness to take risks

▶ Recognition of all students as partners 

From research on course design teams (Charkoudian et al., 
2015; Delpish et al., 2010; Mihans et al., 2008)

▶ More effective modules 

▶ Deeper student learning

▶ New insights into learning and teaching for 
students and faculty 

From research on whole-of-class 
co-creation (Bovill, 2020, p. 1095) 

▶ Creation of a learning 
community 

▶ Enhanced negotiation 
experience and skills

▶ Curriculum becomes more 
(socially) relevant

▶ Student and teacher roles 
change

▶ Felt risky and unpredictable 

▶ Challenge in getting the pace 
of teaching right 

For 
reflection: 
Which of 

these 
outcomes for 
faculty are of 

most 
importance 
to you and 

why?



Outcomes for students of whole-of-class, student-faculty 
pedagogical partnership through co-creation (Bovill, 2020, p. 1029)

▶ Improved academic performance or higher 
quality of work from students

▶ Enhanced skills for future professional 
development including teamwork, critical 
reflection, and communication skills

▶ Learning beyond the course and transferring 
learning into new contexts/greater academic 
aspirations

▶ Opened up the learning process to be more 
transparent

▶ Process was fun 

▶ Shift from a focus on grades to learning 

▶ Increased confidence, enthusiasm, 
engagement, and motivation

▶ Increased autonomy, self-regulation, and 
responsibility

▶ Increased ownership 

For 
reflection: 
Which of 

these 
outcomes for 
students are 

most 
important to 

you and 
why?

▶ Appreciated learning by doing and 
learning collaboratively with other 
students

▶ Practice at working democratically 

▶ Appreciated being asked to voice opinions 

▶ Developed and experienced a more equal 
relationship with the teacher

▶ Felt valued 

▶ Lack of familiarity, shock at being invited 
to co-create course

▶ Enhanced identity, metacognitive 
awareness of learning and teaching, 
inspired, and/or transformed

▶ Creation of a learning community 

▶ Enhanced negotiation experience and skills

▶ Curriculum becomes more (socially) relevant

▶ Student and teacher roles change 



Faculty and student voices
After module redesign: 

▶ “[I became] more willing to trust student partners by 
sharing power with them, not exerting it over them” 
(Delpish et al., 2010, p. 98).

▶ “Through the process of transcribing and reorganizing 
lecture notes based on key concepts, I was able to 
re-engage with the course material in a new way…. I 
also gained a newfound appreciation for professors and 
the amount of work they put into teaching their courses” 
(Saadia Nawal, student partner, in Charkoudian et al., 2015, p. 8.

After one-on-one partnership: 

▶ “I work with students more as colleagues, more as 
people engaged in similar struggles to learn and grow. I 
have become even more convinced that students are 
experts in learning and essential partners in the task of 
creating and developing new courses and refining existing 
ones.” (Faculty partner quoted in Cook-Sather 2014, p. 39)

▶ “Being a student consultant has allowed me to 
understand the rationale behind an activity or behind 
an assignment a lot better…[G]oing to the next level to 
see the pedagogical reasoning…has totally deepened my 
learning.” (Student partner quoted in Cook-Sather 2018, p. 927)

. 

After whole-of-class co-creation: 

▶ “It was liberating...we moved from 
teaching…that just didn’t work 
to...[teaching]...that ...was put 
together in ways that I never even 
imagined were possible...so...it’s really 
transformed how I think about 
teaching and how I teach” (Bovill, 2014, 
p. 18).

▶ “The benefits [of co-creating 
curriculum] were that it became clearer 
what comes next and it is a good 
feeling to be able to participate and 
make my voice heard” (student quoted in 
Bergmark & Westman, 2016)

▶ “[Course co-creation] disrupts the 
reductive teacher-student power 
hierarchy by granting agency and power 
to both sides to shape the classroom 
experience while also being cognisant of 
the different functional roles that each 
person inhabits” (Loh in Cook-Sather & Loh, 
forthcoming)



Reflecting and building on your notes and addressing questions

■ Where in your practice are the experiences described by Colón García and 
Lubicz-Nawrocka already unfolding?

■ Identify an existing or potential module for which a Course Design Team 
approach could be generative, and note a potential collaborators.

■ Identify an existing or potential module for which a one-on-one partnership 
approach could be generative, and brainstorm potential student partners.

■ Identify an existing or potential module for which a whole-of-class co-creation 
approach could be generative and why.

■ Which outcomes for faculty are of most importance to you and why?

■ Which outcomes for students are of most importance to you and why?

■ Which of the examples shared could you imagine adopting or adapting?



Workshop: Steps toward or further into student-faculty 
partnership in module development

(1) Select module (existing or planned)

(2) Identify available/desired support structure (Course Design Team, one-on-one 
pedagogical partnership, whole-of-class co-creation)—and note why this structure.

(3) Clarify student partner role (one or more student not enrolled or all enrolled 
students)—and note why this role makes most sense.

(4) Decide on focus of module development work (e.g., create whole new module, 
revise existing module, revise module through equity lens)—both describe it and 
provide a rationale for it.

(5) Articulate desired outcomes—what will success look like?

(6) Anticipate potential challenges and how you will address them

(7) Identify a concrete first/next step in the module development project you have 
mapped

 



Questions, reflections, and takeaways
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